
Resource Guide

Educational resources 

The New Well Being through Group Work Book.
Health Education Department, Western Health
Board, Date. 

From the Personal to the Political: A Women’s
Education Workbook. Aontas, 1991.

Living with Poverty and Poor Health. Briefing
based on the study ‘Against All Odds: Family
Life on a Low Income’,Combat Poverty
Agency, 2002.

HIV/AIDS and development: A key Human
Security Issue, 80:20 Development in an
Unequal World.Colm Regan (Ed.), 80:20
Educating and Acting for a Better World and
Teachers in Development Education, 2002. 

Big Pharma: Making a Killing. New
Internationalist Magazine, Issue No.362,
November 2003.  

Health Hazard: How the System makes us Sick.
New Internationalist Magazine, Issue No.331,
January/February 2001.  
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This cartoon strip, depicting worklife through the ages, can be used as an
alternative to the history of work exercise.



Introducing the Topic

In order to survive in this world we have to
make a living.  For many years in Ireland this
meant working the land.  Here, the numbers
on the land are dwindling but vast numbers of
the world’s people continue to survive on 
subsistence farming.i For most of us in Ireland
work means having a job and getting wages
or getting by on welfare. Much of the work we
do everyday goes unrecognised and is often
unpaid.  

Aim of Workshop

The purpose of Part 1, the first of these two 
sessions on work, is to explore and value the
part that the majority plays in the economy
through their work, whether paid or unpaid. 

Part 2 of this workshop focuses on the working
lives of people in the Global South.ii It also looks
at how we can respond to work related issues
in our lives.

Workshop 5 Part 1
Objectives

To enable participants to

• Understand the meaning of work and 
explore its value

• Understand the meaning of ‘economy’ 
and the part that we play in it

• Understand patterns of work as part of 
the development of human history

• Explore patterns of work in their own 
community and how they may have 
changed over time

Materials Needed for Workshop

• Flipchart paper and markers

• Handout 8
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Workshop 5
Hard Labour

i  Subsistence farming is farming which provides enough for a family to live 
on but with little or nothing left over.  

ii  See Introduction page 9 for an explanation of this term.



Part 1 in Summary

1. Introduction and opening exercise: 
charades on the theme of work

20 mins

2. Brainstorm ‘economy’
15 mins

3. Exercise: pricing it
20 mins

4. Exercise: history of work
30 mins

5. Break
25 mins

6. Time line exercise: history of work in 
your community

30 mins

7. Closing exercise: poem
10 mins

Total: 2 hours 30 mins

Part 1 in Detail

1. Introduction and opening exercise

Explain the purpose of the session. Invite 
participants to start the session with a game 
of charades on the theme of work. Ask partici-
pants to each think about a type of work and
then ask them to mime it in turn. The rest of the
group must guess what they are miming. If 
participants focus solely on job related work,
suggest examples of unpaid work such as work
in the home, care of children, elderly and those
with a disability and volunteer work, and discuss
why it is that when we think of work we tend to
think of paid work.  

2. Brainstorm: ‘economy’

Ask participants to say any words or phrases
that spring to mind when they think of the word
‘economy’ while you write them up on the
flipchart.  Pin up the results of the brainstorm.
Participants may well come with ideas of men
in suits, banks, etc.  Discuss the fact that as well
as contributing to the economy by producing
things, providing services, buying things and
paying taxes, people also contribute in a more
hidden way with unpaid work.

Briefly explain the historic meaning of the word
‘economy’: it comes from the Greek word
‘oikonomia’ meaning household management.
It generally means the wealth and resources of
a community; whether we work inside or outside
the home we all play a part in it. 

3. Exercise: pricing it

It is common for us not to value the work that we
do, particularly if this work is unpaid. This can be
especially so for women working in the home
and for people experiencing unemployment.
Ask participants to jot down all the jobs they 
do in the average day.  Next ask them to price
each job at the going rate (or at least at the
minimum hourly rate), and add up the total.
Participants may want to confer and seek help
with this task.  Generally they will find that if they
were paid at the going rate for what they do,
they’d be worth quite a bit!
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4. Exercise: history of work

You will need a copy of the set of historical
events on Handout 8.  Spread out the slips of
paper with each event on a table or on the
floor, along with a couple of sheets of flipchart
paper.  Arrange slips of paper with the dates
as given on the handout.  Ask the group to
gather round and to rearrange the dates so
that they match the correct event and are in
chronological order.  They can then stick them
to flipchart paper using blu -tack. Use
Facilitator Sheet 12 to show the chronology of
events.  Discuss what the daily life of a family
might have looked like in each period – what
work had to be done to ensure survival. This
exercise will give people an opportunity to
reflect on the fact that how we work and how
we survive is not an inevitable thing.  Societies’
ways of living have developed over time and
have developed differently in different places.

In particular, you should highlight the rise of
industrial society when huge numbers of fami-
lies moved from the land to the towns and
cities.  What changes did this bring about for
families (e.g. work and homelife became 
separate, now dependant on a wage rather
than on producing food from the land)?  What 
was the impact for men, for women and for
children?   

As an alternative to this exercise you could 
use the cartoon that depicts the changing 
way of life for families over time.

5. Break

6. Timeline

Brainstorm the following question with partici-
pants:  what type of work would people have
done in your area in the past?  In some areas
this will be very obvious, e.g. docklands, mill,
mining, farming, etc. If the answer to the
above question is not obvious, you could
brainstorm the following with participants:  

• How would you find out about the work 
people did in the past? 

• How did your parents, grandparents, 
great-grandparents survive?  

In small groups ask participants to draw up 
a timeline of work in their area using words,
pictures and symbols. Ask them to think espe-
cially about changes in the last ten years or so.
How has the employment situation changed?
Allow the groups to feedback their ideas. Ask
participants if they think working life for people
in their community has improved or not.

7. Closing Exercise

Distribute Handout 9, the poem Questions
From A Worker Who Reads by Bertolt Brecht. 

Facilitator Note: This reading contains a lot of
classical and other historical references.You
and your group may have only heard of one
or two of the names and places but don’t let
this stop you exploring the poem’s question:
who does the work and who gets the credit?
As always you know your group and should
decide whether the material is suitable 
for them.

Read the poem with the group. Ask participants
to reflect on the poem’s meaning to them
between now and the next session on work. 
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Handout 8 
History of human work 

Try to match the dates with historical events: 

Dates Historical Events

30,000BCE – 8,000BCE Roman Empire

1445CE First agricultural societies

1880 First alphabets

400-1500CE Edison invents the light bulb

27BCE – 315CE People survive by foraging or hunting, 

gathering and fishing 

1913 Galileo observes the moon with a telescope and

proves the earth is round

3,000BCEMiddle ages Europeans lived under a system called 

feudalism, where the majority of people were

serfs - tenants on a piece of land, tied to a 

landlord master for life

10,000BCE – 3,500BCE Gutenburg invents the printing press

1947 Industrial revolution begins in Britain; peasants 

are moved off the land to work in the new 

factories

1609CE The first phone call

1770sCE Invention of the motorcar and movies

1877 Henry Ford opens the first mass production plant

1890-1900 The first computer

1973 Invention of the Internet

1983 First mobile phones sold
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Handout 9  
Questions from a worker who reads By Bertolt Brecht

Who built Thebes of the seven gates?

In the books you will find the names of kings

Did the kings haul up the lumps of rock?

And Babylon, many times demolished

Who raised it up so many times? In what houses

Of gold glittering Lima did the builders live?

Where, the evening that the Wall of China was finished 

Did the masons go? Great Rome

Is full of triumphal arches.  Who erected them? Over whom 

Did the Caesars triumph? Had Byzantium, much praised in song

Only palaces for its inhabitants? Even in fabled Atlantis

The night the ocean engulfed it

The drowning still bawled for their slaves.

The young Alexander conquered India.

Was he alone?

Caesar beat the Gauls.

Did he not even have a cook with him?

Philip of Spain wept when his armada

Went down.  Was he the only one to weep?

Frederick the Second won the Seven Years War.  Who

Else won it?

Every page a victory.

Who cooked the feast for the victors?

Every ten years a great man.

Who paid the bill?

So many reports.

So many questions.

Source: Bertolt Brecht: Poems 1913 - 1956. Edited by John Willet and 

Ralph Manheim, London, Methuin, 1987.
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Facilitator Sheet 11 
Handout 1: Answers

30,000BCE – 8,000BCE 
People survive by foraging or hunting, 
gathering and fishing

10,000BCE – 3,500BCE 
First agricultural societies

3,000BCE 
First alphabets

27BCE – 315CE 
Roman Empire

Middle ages 400-1500CE
Europeans lived under a system called
feudalism, where the majority of people 
were serfs - tenants on a piece of land, 
tied to a landlord master for life

1445CE 
Gutenburg invents the printing press

1609CE 
Galileo observes the moon with a telescope
and proves the earth is round

1770sCE 
Industrial revolution begins in Britain, peasants
are moved off the land to work in the new 
factories

1877 
The first phone call

1880 
Edison invents the light bulb

1890-1900 
Invention of the motorcar and movies

1913 
Henry Ford opens the first mass production
plant

1947 
The first computer

1973 
Invention of the Internet

1983 
First mobile phones sold
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Facilitator Sheet 12

Below are some general dates in Irish history, which may help you with relating the history of
work to an Irish context and with producing a time line of work in the local community.  Many
more could have been included!   

1840s The Great Famine and resulting mass emigration

1850s – 1880s The Land War.  The Land League was set up to “win back the land of Ireland 
for the people of Ireland”.  The British Government set up the Irish Land 
Commission to  buy land on behalf of tenant farmers and pay it back in the form
of land annuities over the space of 40-50 years. 

Late 1800s Industrialisation spreads, especially in Belfast, with textile production, 
shipbuilding, transport and engineering

1913 Dublin Lockout

1914 Outbreak of World War I

1916 Easter Rising

1922 Independence from Great Britain for 26 counties and the partition of the island

1929 Shannon hydro-electricity plant is completed.  It enables the new state to start 
producing its own electricity. 

1930s ‘Economic War’ between Ireland and Britain

1939 Outbreak of World War II; in Ireland these years were known as the ‘Emergency’ 
and foodstuffs were rationed

1946 Rural electrification scheme begins, bringing electricity to the countryside.  
It continues until 1979

1960s Taoiseach Sean Lemass introduces a new economic policy that uses incentives 
to attract foreign industries. More jobs become available and some emigrants 
return

1970s End of the Civil Service Marriage Bar.  Introduction of deserted wives benefit and
single mothers’ allowance

1980s Recession, unemployment, mass emigration

1995 - 2008 Celtic Tiger

2008+ Global financial crisis, recession,  property market collapse, banking crisis and 
bail outs, rising unemployment and public spending cutbacks.
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Workshop 5 Part 2

Objectives

To enable participants to

• Gain an insight into work life in the South

• Understand the difference between the 
formal and informal economy

• Gain an understanding of the lives of those 
working in the informal economy in Latin 
America

• Reflect on the possibilities for improved 
working lives in the future

Materials Needed for Workshop

• Flipchart and markers

• Copy of the Trading Trainers Game on 
Facilitator Sheet 14

• Materials needed for the game are listed at
the beginning

• Copies of Handout 10

Part 2 in Summary
1. Introduction and opening exercise
10 mins

2. Brief input on work in the South 
10 mins

3. Group discussion: informal work 
15 mins

4. Trading Trainers Game
1hr 10 mins

5. Break
25 mins

6. Image theatre exercise
20 mins

7. Role play: factory floor – optional 
20 mins

8. Taking action 
20 mins

9. Closing exercise:My dream job or work 
5 mins

Total: 3hours 10 minutes 

(including optional role play) 

page 72 Connecting Communities



Part 2 in Detail
1. Introduction and opening exercise

Reintroduce Brecht’s poem that you read
together at the end of the last workshop on
the theme of work. Briefly discuss participants’
responses to the poem: who does the work
and who gets the credit for the work in the
poem?

Explain to participants that this session will look
at the working lives of people in the South.  
Ask participants what they think people in 
the countries of the South do to make a living.
Write responses on the flipchart.

2.Work in the developing world

Remind participants about the history of
human work exercise.  Work has developed in
different ways in different parts of the world.
This has happened for lots of reasons, for
example, climate: the Inuit live in the Arctic
and fish, hunt and trade in a frozen landscape.
For the countries of the South, Colonialismi had
a big impact on the development of their
economies.  Much of their natural wealth and
people (slavery) were taken and used to cre-
ate wealth in the North. While most people in
the North work in industry and services, 40% of
the world’s population are small farmers.
However,  in order to pay off external debts,
many countries have been forced to increase
the amount of land given over to ‘Cash
Cropping’ (crops grown exclusively for export);
for more on the debt issue see Workshop 2 Life
and Debt.  This has meant the clearing of small
farms to make way for large mechanised
farms, forcing vast numbers of people off the
land and into cities.  In many cities unemploy-
ment is high and families make their living
through informal work, often insecure and
badly paid. There are no social security benefits
in many countries.

3.Group discussion: formal and 
informal work 

Ask participants if they have heard of informal
work. What do we call this kind of work in
Ireland? The group may come up with ‘the
black economy’, ‘piece work’ and ‘nixers’.
Ask participants if they themselves have expe-
rience, or know people who have experience,
of working in the informal sector?  What are
some of the problems with this kind of work?
Some examples are insecurity, low wages, no
sick pay or other benefits, no trade union, etc. 

4. The Trading Trainers Game

Explain to the group that they are going to play
a game that will give us insight into the lives of
people in a shantytown in a Latin American
city.  In Latin America millions of people survive
by doing informal and ‘piece’ work. 

See Facilitator Sheet 14 for instructions.

Be clear when the game is over and partici-
pants are no longer playing a role. Give
everyone an opportunity to debrief and 
discuss how they felt in their role:

• How did they feel about working in this way? 

• Did anything surprise them? 

• Could violence and crime be justified in this 
situation?  Why/Why not? 
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i. Colonialismwas practiced by
Spain, Portugal, Britain, France and the
Netherlands in the Americas from the
15th Century onwards and later 
extended to almost all of Africa and
Asia. Germany, Belgium and Italy were
also involved in colonialism. It involved
these countries settling their people and
taking political and economic control of
these lands. Many of the colonised
countries fought for independence and
there are now very few colonies left.  See
Workshop 9 ‘One Race, the Human
Race’ for more on colonialism. Ireland
has also experienced colonialism.



• Do participants see any links with their own 
experience? 

• How did people manage to make the most 
number of shoes?  

• Did they make a production line, with each 
person doing a different part of the overall 
job? 

Henry Ford used this method in his car manu-
facturing plants and it’s now called Fordism.
His idea was to organise the tasks in the factory
in such a way as to get the most cars made in
the shortest possible time.  This meant each
person doing the same action over and over
again.

• What do you think are the advantages of 
that for the employer?

• What about the workers?

Facilitator Note: As an alternative you could
use ‘The Paper Bag Game’ produced by
Christian Aid which gives a similar opportunity
to explore the working lives of pavement
dwelling families in India.

5. Break

6. Image theatre exercise

Divide the group into pairs.  Ask that each pair
‘sculpt’ themselves into an image of boss and
worker. When everyone has done that, go
around each pair in turn and get them to dis-
play their ’sculpture’. Ask the rest of the group
what they think the image is saying. Then ask
the pair what they were trying to show in their
sculpture. Leave a little time at the end for
general comments.  

• Did the images have anything in common? 

• Did any images in particular stand out? Why?

7. Role play

Facilitator Note: This exercise need only be
done if time allows.

Ask for six volunteers from the group to act out
a role-play. Remember some people can feel
pressurised or embarrassed at the prospect of
a role-play. Do not pressurise people to take
part. You can volunteer yourself if needs be.
Cut out the role cards on Handout 10 and 
give them out to the six volunteers. Explain 
the scenario (also on Handout 10).

Role-plays can bring up strong feelings and
memories for people. Allow the volunteers to
debrief afterwards and to come out of their
role. See introduction, page 12 for more on 
role-play.

8. Taking Action

Ask participants to identify the main work 
related issues in their community. They may
come up with issues such as low pay, bad
working conditions, childcare needs, cutbacks
in government employment schemes and
umemployment. List these on the flipchart.  

• What can workers do in the face of bad pay
and conditions? 

• How has the community responded to some
of the other issues?  

• What do the group feel they can do about
them? 

These are of course huge issues. It’s possible
the group may feel that they can do nothing.
One suggestion could be to document the
issues and send a copy to local politicians ask-
ing what they are doing about them. They
could also ask them what regulations exist in
Ireland to stop retailers selling products that
are made under ‘sweatshop’ conditions. They
may like to produce a leaflet or other material
for their centre or community, highlighting
these products and the conditions under
which they are made. There are other ideas for
action at the end of the workshop.
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Ideas for Action

❂ Refer anyone with specific needs on 
to an appropriate service such as a local
employment service or a trade union.

❂ Invite someone from the Trade Union
movement in to speak to the group. The
group may want to discuss their rights as
workers, why they should or should not 
join a trade union, how to go about
joining one or organising one in the 
workplace. The group may need time 
to prepare for this.

❂ Invite someone from a local 
unemployment resource centre in to talk
about their services. Many centres also 
provide training in job seeking skills and 
information on rights.

❂ Find out more about the history of 
work in the local area.  Participants could 
conduct research among family members,
older residents of the community, the local
history or folklore project, parish records,
local businesses that have been around 
for a long time, etc. The results could form
part of an exhibition.

❂ Invite someone from a refugee or 
asylum seeker community in to speak
about the right to work, which is denied, 
to refugees and asylum seekers.

❂ Find out about the experiences of
migrant workers in Ireland by contacting 
a trade union or migrant rights centre.

❂ Visit a Traveller project where people
can learn more about working life in the
Travelling community.

❂ Explore your shopping basket: where 
are the clothes you buy coming from 
and how are they made?  Ask retailers if
they know how their products are made
and if they are made under standards set
out by the International Labour
Organisation (ILO).

❂ Show a video on sweatshop labour 
(see Resource Guide) to others in your 
community.

❂ Get involved in an anti sweatshop/
labour rights campaign (see Resource
Guide).

❂ Design user-friendly posters highlighting
the issue of sweatshop and child labour.

Exploring Things Further

• Draw more links between people working 
in the informal economy: people in 
marginalised communities, immigrants 
or people in countries of the South.

• Explore more fully the double burden of 
women’s work (see Resource Guide and 
also Workshop 6 History and Herstory).

• Read testimonies of people working in 
sweatshops and find out what they and 
others are doing to improve conditions.
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Handout 10
Role Play: Factory Floor

Jean:
Jean has four kids who have 
big expectations for Christ-
mas. She is anxious to work
faster and please the boss.

Pauline: 
Pauline is the oldest worker in
the group. She is very worried
that she won’t be able to keep
up if the pace of work gets any
faster.

Maggie: 
Maggie has three kids. Even
though she’s worried about the
Christmas bonus, she feels that
they work hard enough anyway
and that the faster they work
the more the boss will ask for.

Michelle and Jackie: 
Michelle and Jackie are upset
at the fact that they are all
fighting and that they don’t
have the laughs that they used
to.They don’t know what to do.

Cecile:  
Cecile is an immigrant 
worker. She agrees with 
Maggie. In her experience 
the boss always asks for more.
She is on a work permit though
and she’s afraid that if she
causes any trouble the boss 
will sack her and then she’ll 
be deported.

The manager 
The manager is determined to
impress the factory owner by 
getting the women to work 
faster and increase output. 
He has already threatened to
remove the Christmas bonus 
for those who don’t reach his
new targets.
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This role play is set on a factory floor. Six
women work together on a machine. The
women work hard for the minimum wage. 
The manager constantly tries to bully them
into working faster.  He says he’s going to intro-
duce targets and if they are not met people
will not get their Christmas bonus. This is 
causing a lot of stress for the women and 

conflict between them. Each of them
depends on the others in order to get the work
done. Maggie, one of the women, has called
a lunchtime meeting for them to discuss and
agree on what they are going to do. The boss
will interrupt before the end of the meeting to
demand an answer.
You can use tables and chairs for props.



Facilitator Sheet 13
The Trading Trainers Game

This is a simulation game that aims to give 
participants insight into how families living
in a shanty town in Latin America are forced 
to make their living.

Required resources for this game:

• Floor or table space for each family group

• About 100 sheets of A4 sized paper 
(use scrap if possible)

• 7 cardboard shoe ‘models’ or templates

• Six of each trademark: A, B and C

• 10 pairs of scissors

• 10 pencils

• 16 felt tip pens (just 2 colours, 8 of each)

• Role cards for each group

• Money: 100 x 10 inti notes

50 x 50 inti notes

40 x 100 inti notes

15 x 500 inti notes

• Large diagram of the three different 
shoe types

• A whistle or bell

Roles 

Ideally there should be six family groups made
up of at least two people:

• Mercado Central market trader 
(1- 3 people)

• Money lenders (1-2 people) 

• Cost of living collectors (1–2 people)

The facilitator leads the game. You could play
one of the other roles; however, this will make it
more difficult for you to observe what’s going
on in the game.

Setting up 

• Prior to the session, prepare the money by 
cutting out pieces of paper similar in size to 
our own banknotes and writing the name 
and denominations of the currency on 
them.

• Similarly prepare the shoe and trade mark 
‘models’ or ‘templates’ by cutting out, 
sticking onto cardboard and cutting out 
again.

• Similarly prepare an envelope with materi-
als and role cards for each family or other 
role.

• Arrange the room so that each family has 
table or floor space in which to work. The 
market stall needs a separate table if 
possible slightly away from the families.

Materials should be divided as follows:

Gutierrez and Vargas families
One set each of the following:

• Trade marks A and C

• 1 model training shoe

• 2 scissors

• 4 pieces of paper

• 2 pencils

• 15 x 10 inti notes

• 3 x 50 inti notes

• 1 ‘family workshop’ role card

Hernadez and Robles families
One set each of the following:

• Trade marks A and B

• 1 model training shoe

• 2 scissors

• 2 pieces of paper

• 1 pencil

• 10 x 10 inti notes

• 2 x 50 inti notes 

• 1 felt pen 

• 1 ‘family workshop’ role card
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Gomez and Garcia families 
One set each of the following:

• Trade mark A

• I model training shoe

• 1 scissors 

• 1 piece of paper

• 1 pencil

• 5 x 10 inti notes

• 1 x 50 inti notes 

• 1 ‘family workshop’ role card

Mercado Central (market)
• 50 sheets of paper

• 2 x trade mark B

• 4 x trademark C

• 12 felt tip pens

• 10 x 10 inti notes 

• 20 x 50 inti notes 

• 30 x 100 inti notes

• 10 x 500 inti notes

• 1 role card

• 1 model training shoe

Money Lender
• 10 x 10 inti notes

• 10 x 50 inti notes 

• 10 x 100 inti notes 

• 5 x 500 inti notes 

• 1 role card

• 1 felt pen

Cost of Living Collector
• 1 role card

• 1 felt pen

Game Leader
• Instructions

• Whistle or bell

• Large sheet of paper showing shoe types

Introducing the game

(i) Explain that the group is about to partici-
pate in a simulation game that will give an
idea of how some families in the South make
their living.  The game is set in an imaginary
shanty town or ‘favela’ in Latin America.  Most
of the group will be in family groups who make
training shoes for a living.  Families sell their
trainers at the market stall (the Mercado
Central), where they can also buy extra mate-
rials. They can make three different brands of
training shoe that are shown on the diagram.
The aim is to make enough money to pay the
rent, buy food and send your children to
school. There is also a rent collector(s) and
moneylender(s) who will visit each family.

(ii) Divide the group into the different
roles/family groups and give each their role
card and equipment. Give a few minutes for
people/groups to read their role cards. Check
that everyone understands their role. Explain
that only equipment provided in the envelopes
may be used. Illegal equipment may be con-
fiscated.  Remind the families that the shoes
they make must be in matching pairs with a
proper trademark. The market may not
accept their shoes if the are of poor quality.  

(iii) Introduce the moneylender(s). Explain
that they are here to help if people need
money to get their business off the ground.  

(iv) Introduce the cost of living collector(s),
explaining that they will be around every week
to collect money for rent, food, clothing and
other bills.  If a family falls behind in their pay-
ments that means they have not bought
enough food and could well be starving. The
game leader may send a player to the ceme-
tery in these circumstances as they may have
died of malnutrition or illness. Once in the
cemetery a player must stop playing their role
and become an observer.

(v) Explain that during the game five minutes
will equal one week in the life of the shanty
town. Each new week will be indicated by the
whistle or bell. The game will last six weeks or 30
minutes.  
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(vi)When the players hear another signal
(e.g. two whistle blows or bell rings) they should
stop and listen as there will be an important
announcement that may affect their business.

(vii)Check that everyone understands the
game and sound the signal for week one.

During the game

Keep an eye on the time and remember 
to sound the signal at the end of each five
minutes. At the end of each ten minutes
use the other signal and explain that
because of inflation rises, prices are 
doubling.

Check in with the cost of living collector(s)
and the money lenders as the game 
proceeds. If a family is falling behind with
their payments they will be encouraged to
borrow from the money lender.  You could
send in the bailiffs to remove equipment 
as payment or in dire circumstances you
could order a family to be evicted for rent
arrears.

If a family has fallen behind on payments,
notify them that they have not bought any
food for X weeks. As a result one family
member is sick and needs urgent and
expensive medical treatment or has died
and must be sent to the cemetery.

You could announce that in order to 
pay interest on its international debt, 
the government has removed subsidies 
on food. Food and rent prices increase
immediately.

Keep an eye on the market too. If it is
receiving more of one type of shoe, you
may want to announce a price change.

News may come in that a particular shoe
has become very fashionable and there-
fore demand has increased and prices
offered for that type have doubled. Or 
that the government has had to drop
import taxes on trainers. As a result cheap
imports from another country are flooding
in and the market is halving the price it is
willing to pay.

Debriefing after the game

This is in some ways the most important part of
the game where people can reflect on the
experience and draw out the learning gained.
Begin by checking with each ‘family’ how
they fared in the game.  

• How much money do they have? 

• How much did they owe?  

• Did any family manage to make ends 
meet?  Why? Why not? 

• How did it feel to be in this position?  

• How did people react to the changes in 
inflation?  

• What did they think the inflation was 
caused by?  

• Who was in control?  

• How did the cost of living collector(s) and 
moneylender(s) do?  

• Remember to ask them how they felt in their 
role and what they observed.

• Did any of the families help each other to 
survive? Why/Why not?

• How did families organise their work?
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Some important points to draw out:

• Often people have little control over what is
making them poor.

• The situation of people in many poor coun-
tries has been worsened by the conditions of
repayment of national debt to the World Bank
and other banking institutions in wealthier
countries.  It has also been worsened by unfair
terms of trade which require poorer countries
to remove taxes on imports which may protect
locally produced goods, while cheaper mass
produced goods from the richer North under-
cut local producers and make export more
difficult.

• Families were being encouraged to 
compete with each other, rather that to work
together, when co-operation may have been
more in their interest.

Peru, debt and inflation

The Trading Trainers Game is based upon the
experiences of a youth worker living in Peru.
Peru is one of the most indebted countries in
Latin America.  In 1990, the World Bank, the IMF
and the American Development Bank advised
the Peruvian Government to make changes to
the economy in order to make debt repay-
ments. Government food subsidies (which
help keep prices down) were removed and
the price of gas, electricity, transport, water
and telephone calls were raised.  Overnight
the number of Peruvian people living in 
poverty doubled and families found it almost
impossible to make ends meet.  In mid 1992
the minimum wage in Peru was $72 per month
but it was estimated that a minimum of $350 
a month was needed to make ends meet. At
that time, 90% of Peruvians earned below the
minimum wage and had no access to social
welfare or health benefits.

The currency used in this game, the inti, is one
of the shortest-lived currencies in history. When
first introduced in Peru in 1986, 500,000 intis
would have bought a nice penthouse flat in
the capital city Lima – by 1991 it would only
buy a cheese sandwich.  It was a victim of
hyper-inflation, when inflation goes wildly out

of control and where prices change by the
hour and money spirals towards worthlessness.
In one week in August 1990, the price of gaso-
line went up by 3,039%.  Potatoes, carrots, milk
and beans went up 320 – 360%. The rich were
able to continue business using US dollars, but
the poor had to survive in any way they could.
People in Mexico, Bolivia and Argentina have
similar experiences.  Stories (which may or may
not be true) of these times include the time
people discovered that it was cheaper to use
money as toilet paper than to buy toilet paper.

Peru experienced an economic boom in the
2000s, and in 2011 Peru was said to have one
of the world's fastest-growing economies.
Much of this growth is reliant on foreign corpo-
rations exploiting mineral wealth. Both external
debt and poverty have steadily decreased,
but 30% of its total population is still poor. The
lives of people in the country have hardly
improved, and indigenous people in the
Andes and Amazon regions are protesting as
mines, dams and oil fields are destroying their
ancestral lands.  
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Role cards

Family Workshop

You are a family living in a shanty town in 
a Latin American city.  You make training
shoes in a small workshop for a living.

You have certain materials in order to make
the shoes.  If you need more materials you
may buy them from the Mercado Central
(market) at the current prices.  Prices are
subject to sudden change.  You must USE
ONLY MATERIAL BELONGING TO THE GAME.  

To make the shoes you cut out paper shoe
shapes using the model training shoe and
add a trade mark by tracing it around the
trade mark template.

The market will only accept shoes of good
quality that come in pairs (i.e. a right and a
left shoe!) and will pay you the current price
for the brand of shoes you have made.

Every week you have to buy food and pay
rent, at the current prices.  For the purpose 
of the game, a week is five minutes.  A cost
of living collector will come every five min-
utes to collect this money.  If you need to
borrow money pay bills or buy extra materi-
als, a money lender will be available. 

Watch out for the special signal that might
indicate a rise in inflation or rent.  When you
hear this signal stop what you are doing 
and listen carefully.

Your aims are: 

• to make enough money to feed and
cloth your family and pay the rent.

• to make some extra money to send your
kids to school, pay medical bills, build 
your own house, etc.

Mercado Central (Central Market)

In the market there are many buyers and
sellers.  For the purpose of the game all of
them are represented by you.  

You sell paper (in reality it would be leather)
and other raw materials to families that 
need them.  You also buy completed 
training shoes from them at the going rate.
To be acceptable the training shoes must 
(a) be in pairs and (b) match the shoe
model very closely.  Suggested prices are
shown on the table below.  In your country
there are serious problems with inflation.
Every two weeks (i.e. every time you hear
the special signal from the group leader),
the prices change.  You may want to make
a price list for display showing the current
prices.  Cross out and change each time 
the prices change.

If you start to receive too many of one 
brand of shoe, you may want to alter the
price paid for it or increase what you’re 
willing to pay for another brand. Ask the
game leader to make an announcement.

Buying Weeks Weeks Weeks  
1&2 3&4 5&6

Shoe A 50 80 120

Shoe B 50 90 130

Shoe C 50 100 150

Selling

Trade mark 50 100 200

Felt tip pen 50 100 200

1 sheet paper 50 100 200

Scissors 50 100 200
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Money lender

You lend money to people who need it, at
high rates of interest. Your aim is to make as
much money as possible. Be persuasive!

You may need to offer very good terms to
begin with to encourage people to borrow-
for example, low interest for the first week 
(or 5 minutes). Insist on loans being paid
back.  If people cannot pay you back then
give them more time but raise the interest.
Inflation is very high and you don’t know
what you’re money will be worth tomorrow
so you need to charge enough to make 
a profit.  

Example: Offer to lend 100 intis for a week 
(5 minutes) for 10% interest.  You should be
paid back 110 intis.  If you are not paid 
back offer to give them another week 
but this time at 50% interest. That means
you are owed 110 for the first week plus 55
intis in interest for the second week: 165
intis in total.

Feel free to accept payment ‘in kind’ such
as shoes or equipment that you can sell on
to another family or at the market.

Keep a record of who owes what.

Family Loan Amount
amount paid back

Gutierrez

Vargas

Hernandez

Robles

Gomez

Garcia

Source: The Trading Trainers Game. Christian Aid 

and CAFOD, 1992.

Cost of Living Collector 

You represent all the people who sell things 
to the average family:  food, clothing, 
electricity, water, rent etc. You collect this
money from each family each week. For the
purpose of the game each week is 5 minutes.
However because of inflation prices regularly
increase.  Every time the game leader gives
the signal prices double.  Prices may also
change following other announcements by
the game leader.

The starting price is 100 intis per week.

Keep a record of how much each family has
paid.  If a family hasn’t paid for two weeks or
more inform the game leader.

Week 1 2 3 4 5 6

Gutierrez

Vargas

Hernandez

Robles

Gomez

Garcia
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