
Country Profile www.africaaction.org; www.hrw.org

Resource Guide

Educational Resources

Refugees: We Left Because We Had To.
London, Refugee Council, 1996.

Why Do They Have to Fight: Refugee children’s
stories from Bosnia, Kurdistan, Somalia and Sri
Lanka. London, Refugee Council, 1998.

People on the Move 2. Concern, 1999

The above resources are designed for
teenagers, but contain useful material that 
can easily be adapted for use with adults. 

The Pavee Pack. Ireland: Cultural Diversity and
Travellers. Dublin, Pavee Publications, 2001. 

Useful Contacts

Full address details can be found at the 
end of the book.

Immigrant Council of Ireland: 
www.immigrantcouncil.ie

Irish Refugee Council: 
www.irishrefugeecouncil.ie

Vincentian Refugee Centre: 
www.stpetersphibsboro.ie

Spiritan Asylum Services (SPIRASI)

Integrating Ireland: www.integratingireland.ie

Refugee Information Service: www.ris.ie

Comhlamh: www.comhlamh.ie

National Consultative Committee on Racism
and Interculturalism (NCCRI): www.nccri.ie  

www.unhcr.ch. United Nations High
Commission for Refugees

Residents against Racism 
(contact 087 6662060) 

Coalition Against the Deportation of Irish
Children (contact 01 6740200/
cadic@immigrantcouncil.ie)

Further Reading

Thinking the Unthinkable:The Immigration Myth
Exposed. Nigel Harris, London, I.B. Tauris, 2002.

Global Woman: Nannies, Maids and Sex
Workers in the New Economy. Barbara
Ehrenreich and Arlie Russell Hochschold,
London, Granta, 2003.

No-nonsense Guide to Internatiional Migration.
New Internationalist, No-nonsense Guide
series, 2001.
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Workshop 9
The Human Race
Introducing the Topic
Racism means discriminating against people
on the basis of their skin colour, ethic origin or
nationality. It is based on the false assumption
that there are different races of people, some
of which are inherently superior to others. This
idea grew widespread at the time of colonial-
ism and slavery and was used to justify the
domination of parts of the world by some
nations.

Racism is not new to Ireland. The Travelling
Community and other ethnic minorities have
experienced it for decades. Nor is anti-racism
new: consider the Anti-Apartheid Movement,
the Traveller Movement or the activities of
activists down through the years.  

However, racism in Ireland appears to be on
the increase. The number of recorded racist
incidents is rising. Most take place in public
places - on the streets and in shops, pubs and
banks - and are targeted against black and
ethnic minorities including Roma, black
Africans, black Irish people, Travellers and
Asian people. But racism is much more than
individual acts of discrimination. Racism also
pervades the structures of our society, such as
schools, government, church and media.
Many of society’s institutions and organisations
work in a way that systematically favours some
people and discriminates against others. In this
way, a person’s access to resources, their life
chances and opportunity to make decisions
about their own lives can be affected.

Many people can be anxious when
approaching the issue of racism, feeling that
they are ill equipped to deal with what might
come up.  Of course it is a huge area of study
and of practice in both activism and training.
However a trained and experienced facilitator
should not be afraid to approach this issue.
After all if you don’t, who will?  It is likely that
racism is an issue that already concerns you
and that you are already trying to address in
some way.  

It is important though to have an understanding
of the phenomenon of racism. There are a
number of training for trainers programmes
that you can access (see Resource Guide).
Such programmes will give you an opportunity
to explore your own attitudes, to understand
the nature of racism and explore ways of chal-
lenging racist ideas. Many people think that
racism is simply a matter of attitudes and that
if people were to change their attitudes then it
would disappear. It is a little more complicated
than that. Attitudes are an important 
component of racism but there are two 
other important components: behaviour and
ideology. See Facilitator Sheets 27 and 28 for
more information.

Aim of Workshop
The aim of this workshop is to give participants
an opportunity to reflect on the effects of dis-
crimination and to explore the nature and
origins of racism and how it works to discrimi-
nate against people.  This workshop is divided
into two three-hour parts. 

Workshop 9 Part 1
Objectives

To enable participants to

• Understand the concept of racism and its
different elements

• Reflect on the experience of discrimination

Materials Needed for Workshop

• Flipchart and markers

• Handout 21

• Facilitator Sheet 26

• Handout 22
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Part 1 in Summary

1. Introduction and opening exercise: 
making assumptions

10 mins

2. Exercise: exploring prejudice and 

stereotyping: Island/Photo exercise

40 mins

3. Brainstorm: some common stereotypes

20 mins

4. Identifying who is discriminated 
against in our society
15 mins

5. Break
25 mins

6. Pair work: discrimination & you

30 mins

7. Small group exercise: how do people

respond to discrimination? How do people

justify discrimination?

35 mins

8. Closing exercise: ‘One word to 

describe today’s session...’

5 mins

Total: 3 hours

Part 1 in Detail

1. Introduction and opening exercise: 
making assumptions

Explain that the purpose of the session is to look
at what racism is and how it works. We begin
by looking at some of the ideas we have
about people who are different from ourselves
and at how we got those ideas. Ask partici-
pants to turn to the person beside them and
say one thing they know about the person by
the way they look or behave. Participants
should then say if the assumption made is true
or false. Ask people to share their reasons for
thinking so. Highlight the point that in our daily
lives we can make assumptions about people
all the time.  

Facilitator Note: There should be a level of trust
operating in the group for this exercise.

2. Exploring Prejudice and 
Stereotyping

Option (A): The island exercise

This exercise aims to give people an opportuni-
ty to explore the way in which we can make
assumptions or fill in the blanks about people
based on values, attitudes and previous 
experiences, even though we know little
about them. We pre-judge them. You will 
find instructions for the exercise on Facilitator
Sheet 26.

Option (B):  Photo exercise

For the photo exercise you will need a copy of
NCCRI’s training for trainers pack. This is only
available to those who have completed their
training course; see the Resource Guide at 
the end of this workshop for contact details.

Place the photos on the walls around the
room. Divide the group into pairs and ask 
each pair to move around the room looking 
at the photos and making a note of what they
think each persons name is, where they are
from and what they do for a living. All of the
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pairs can do this at the same time. Give 
people about 10 minutes. When the group has
come back together, go to the first photo and
ask people who they thought it was. Next give
the real information about the person in the
photo. Are they surprised? Ask participants
what made them choose the information 
they noted down. Continue with the rest of 
the photos.  

In both of these exercises, a key point of 
learning is how we all fill in the blanks or make
assumptions about people; we prejudge them
before knowing them. This is called prejudice.
These assumptions are often based on the
ideas about different groups of people that
we already have in our heads. Often we 
prejudge people on the basis of stereotypes.

3. Brainstorming: some common
stereotypes 

On the flip chart give participants a definition
of prejudice and one of stereotype; see
Facilitator Sheet 27 for definitions. Ask the
group to choose some common stereotypes
that they are familiar with - for example, Irish
people, young people, inner city people,
country people - and brainstorm each one.
After each brainstorm, get the group to
analyse the stereotype:

• Is the sterotype largely positive or negative? 

• Is this a true picture? 

• Does it apply to everyone? 

• Who does it leave out?

• Are stereotypes a good or bad thing?  Why?

If the group doesn’t say it, make the point that
stereotypes affect how we treat people and
can often lead to discrimination. If our atti-
tudes to some groups are negative then our
behaviour towards them is likely to be nega-
tive too – even if we don’t realise it. Make sure
that the group understands the difference
between prejudice and stereotyping and 
discrimination. Be clear that prejudice and
stereotyping are about what we think while
discrimination is about our behavior (how we
act). This is important because while we are

free to think what we like about other people
or groups of people, we are not free to act in 
a discriminatory way towards them, legally
and morally. 

4. Identifying who is discriminated 
against in our society

Ask participants to name all the groups in 
our society that they think are discriminated
against and note these on the flipchart. Ask
the participants to say how they respond to
the list on the flipchart. Some talking points
may include: 

• The size of the list - discrimination includes
everyone.  

• The fact that some categories are 
permanent and some are temporary; 
some are invisible or hidden and some are 
obvious; some you can move into or out of,
or apply to only part of your life.  

• Many people can find themselves in 
more than one discriminatory situation 
(e.g. Traveller woman with a disability). 

• The ‘multiplier effect’ of discrimination. 
If a person is in one category, it can lead 
to others  - for example, if a person has a 
disability they may find it difficult to find a 
job. This can lead to poverty and may lead 
to other problems. 

5. Break
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6. Pair Work: discrimination & you!

Divide the group into pairs and ask each to
share 

(a) a time when they felt discriminated against;

(b) a time when they discriminated.

An example of discriminating from within the
family can be an easy one to recall (for exam-
ple treating a teenage boy differently to a
teenage girl, based perhaps on the idea that
boys are better able to look after themselves).
Write the following questions on a flipchart and
ask participants to discuss the questions that
apply to them with their partner:

• Who was discriminating in the situation?

• What power did the person discriminating 
have?

• How did you feel when you were 
discriminated against?

• How did you feel when you discriminated 
against someone?

• How did you respond to being 
discriminated against?

• How did you respond when you 
discriminated against someone?

Check in with the pairs to make sure that they
are moving onto each question and each 
person. When the pairs have answered the
questions, ask them to share their experience
with the wider group. Record the feedback
under the headings effects/responses and
power.

Facilitator Note: Some people may find these
questions uncomfortable and remember
strong feelings can come up. Remind people
that they need only share what they feel okay
about sharing and that we have all been 
discriminated against and discriminating in
one way or another.  

7. Group discussion

How do people respond to or protect them-
selves from discrimination (sometimes called
cushions) and how do people justify discrimi-
nation (sometimes called shutters)?

Ask people to remain in their groups of four.
Ask participants to describe the strategies
people use to protect themselves from 
discrimination.  It would be useful to reflect 
on the experiences discussed in the earlier
exercise.  Note their responses on the flipchart.
Some common strategies that people use
include avoiding the situation, joking, being
aloof or standoffish, getting angry and fighting
back, running away or forming support groups
with other people who experience the same
form of discrimination. Point out that some-
times other groups interpret these very
common and understandable strategies 
differently.  The notes below should help.

Show participants the cartoon from the begin-
ning of this workshop. You could make a copy
for everyone or photocopy it onto a trans-
parency for use on an overhead projector.
The cartoon illustrates a common attitude
towards immigrants and ethnic minorities –
that the problem of integration is theirs not ours.
Ask participants to describe what they see.
What do they think the cartoonist is trying to
say?  What other justifications do people com-
monly use for discrimination?  For example, they
are different and like to stick to their own kind
(even though we may know nothing about par-
ticular people and cultures) or they should learn
about ‘our’ culture (many of them do, does this
mean they should reject or forget their own?).

Copy and cut out the information on Handout
22.  Each group should get four piles – actions,
interpretations, justifications and realities.
Each pile should be mixed up.  Ask the groups
to rearrange the scenarios in ways they think
explain the reaction to discrimination, the 
justifications and the interpretations of it.

8. Closing exercise

‘One word I would use to describe today’s 
session is …’
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Handout 21 
The island exercise

It has been decided to send a group of people to a recently discovered island 
where they will live an isolated existence for the next 50 years, in order to create 
a new society.

The following 20 have volunteered but the ship can only take 12 people. Which 
12 would you choose?  (Please note – nothing dreadful happens to those 
who stay behind!)

1. Shop Steward in a factory

2. Shop assistant – aged 19

3. Nigerian doctor

4. Old woman with a walking stick

5. Ex-TD

6. Traveller woman

7. Black professional footballer

8. Army sergeant – aged 50

9. Peace campaigner

10. Barman

11. School cook

12. Pregnant school teacher

13. Bosnian refugee

14. Jazz musician

15. Settled Traveller

16. Gay nurse

17. Physics graduate

18. Bank clerk who is in a wheelchair

19. Youth worker

20. Unemployed teenager

Source: Training for Transformation Book 4; OSDC Ltd.
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Forming communities,
support groups etc.
Living with people of the
same culture/ethnic ori-
gin, etc.  Immigrants and
other minority groups
often congregate in the
same neighbourhoods
such as the Irish in
London’s Kilburn.

Fighting back

Wanting to stick to their
own kind.  Taking over
neighbourhoods.

Might be seen as 
aggressive or being
ungrateful to the host 
culture.

They don’t want to inte-
grate.  They want to take
over the neighbourhood
and push ‘us’ out. They’ll
bring all their families and
friends.  Eventually they’ll
take over the country.

They are troublemakers.
They are ‘uppity’. They
are a violent people or
culture. Who do they
think they are? They live
in our country and 
should live in our way.

Immigrants often live in
neighbourhoods where
the rent is cheapest
because they earn little
and/or because they
have families to help out
back home. Every
human being needs to
feel a sense of belonging
and community, to speak
their language, enjoy
their culture, practice
their religion, find the kind
of foods they like and are
used to. In cities all over
the world people have
created communities
based on their nationali-
ty, culture, identity.  New
York for example has
always had Irish neigh-
bourhoods, Little Italy,
Chinatown, etc.  This
does not mean that peo-
ple do not want to
integrate.

Immigrants and other
minorities often experi-
ence physical and verbal
abuse, a denial of rights,
a difficulty in accessing
services. People have
always organised to
stand up for the rights
they have and to win
rights that others enjoy.
Slaves in America fought
for the abolition of slav-
ery, Irish people fought
for religious and political
freedom, marginalised
communities fight for
rights and resources.
Sometimes people have
felt the need to defend
their families, homes and
communities.
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Integrate and preserve
own culture.

Joking: How many of us
have told and laughed
at ‘Paddy Irish Man’ jokes
which portray the Irish as
being stupid?

Closing off or 
withdrawing

Avoiding the situation

A good thing

Might be seen as not 
caring or as saying the
prejudices or stereotypes
contained in a joke are
true.

Being stand offish, not
wanting to mix

Not wanting to mix or
integrate

There are too many of
these people and they
are taking over.

It’s only humour.  These
people are prepared to
laugh at themselves so
why shouldn’t we.

Immigrants want the 
freedom to ‘live’ their
own culture but are not
prepared to ‘live’ ours. 

Immigrants don’t want to
integrate, they just want
to stick to their own kind.

Many different ethnic
minorities have success-
fully integrated into Irish
society over the years.
Ireland has had 
politicians, musicians,
footballers, doctors from
different religious back-
grounds. Discrimination
makes integration more
difficult.  Asylum-seekers
in particular find it difficult
to become part of 
society because they are
forced to live in accom-
modation centres and
are not allowed to work.
This means they have 
few opportunities to
meet and get to know
Irish people.However, the
2005 case of Olukunle
Elukanlo shows that even
with these difficulties 
asylum seekers and
refugees are becoming
part of Irish society. Kunle
was a school student
whose application for
asylum was rejected.  He
was deported to Nigeria, 
but campaigning by his
friends, classmates and
teachers resulted in him
being brought back to
Ireland – the country he
now considers home. In
2008, Kunle was granted
leave to remain.

People can be afraid 
of being considered to
have no sense of humour,
of being ‘politically 
correct’ or of taking
something too seriously.
They may think this is a
part of the new culture. 

People have to adapt to
a new culture and may
be afraid of losing their
own.  

Immigrants are afraid of
experiencing discrimina-
tion, of physical or verbal
abuse, humiliation, etc.
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Facilitator Sheet 25
Notes on the island exercise

Explain that participants will receive a list of 20
people from whom they will select 12 people.
These 12 people will live in isolation for the next
50 years, establishing a new society on a
recently discovered island.  All 20 people on
the list have volunteered to go forward.  Form
groups of four to five participants and give
each person a copy of Handout 21.
Participants in each group should first study
the list and choose 12 people whom they think
should go forward to live on the island.  Ask
them to make notes on their sheet of their rea-
sons or criteria for selecting people.  After 8-10 
minutes, ask the groups to come to a 
consensus on who should go and who should
stay behind, and to make a note of their 
reasons/criteria.  Bring the whole group
together and ask each small group to feed-
back one person that they chose and their
criteria for doing so.  Note these in two
columns on flipchart paper. Take the 
feedback in turns like this so as not to limit 
participation of those who feedback last.
After completing the list and hearing the 
criteria, discuss their decisions as a whole
group.

You will find that people make choices from
different sets of values.  Participants usually
feel that they have been logical and have
decided on the basis of ‘sensible’ criteria, such
as skills and balance. The group has to survive
and therefore must have skills and an ability 
to reproduce themselves.  However, little is
actually known about people’s skills and 
even less about their reproductive abilities!  

Assumptions, stereotypes and prejudges will
surface.  Some participants may leave the
nurse behind because of their prejudice
against gays.  Others may leave the manager
behind because their experience of man-
agers has not been good. Others may leave
the old woman with the walking stick, but is 
she 55 or 75 years old?  Some may say they 
are leaving her out ‘for her own good’, but 
she could be among the most physically 
and mentally fit of the whole group.  

Some participants may argue that there is not
enough information and therefore they can-
not do the exercise.  A helpful response from
the facilitator is that they are right but that in
reality we make choices all the time based on
limited amounts of information and this is part
of what we are exploring in this session. Before
finishing, ask participants to share, in as much
or as little as they are comfortable with, their
experience of the exercise with the group. 
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Facilitator Sheet 26
Understanding racism
Racism contains attitudinal, behavioural and
ideological components.

Personal attitudes 

Prejudice: Prejudging someone on the basis 
of insufficient information. Can be positive or
negative.

Stereotyping: Applying characteristics 
uniformly to a group and assuming that every-
one that belongs to that group has the same
characteristics – for example, assuming that 
all Irish people like to drink heavily unlike other
nationalities or groupings. 

Behaviour 

Discrimination: Treating a person or group of
people differently on the basis of assumptions,
stereotypes or prejudices.

Scapegoating: Assigning blame or failure to
people or groups rather than placing it where
it actually belongs – for example, the idea that
refugees are responsible for a housing crisis
when they are not the people responsible for
housing policy.

What makes racism different to other forms of
discrimination?

Racism is a reality because many people
believe and act as if there are many different
races and that some are intrinsically better
than or superior to others. This is the ideology of
superiority and it is based on false assumptions.
Science and more recently genetics have
shown that there is in fact only one race – the
human race - and that there is more genetic
difference between two people of the same
colour or ethnic origin than between two 
people of different origins.

So where did this idea come from?

The end of the 15th Century brought the
beginning of what has been known, in Europe,
as the Age of Discovery or the Age of

Exploration.  In the centuries that followed the
most powerful states in Europe begin conquer-
ing the lands of North and South America,
Africa and Asia.  The colonial powers began
portraying the peoples of these countries as
backward and uncivilized and in need of the
civilising influence of the coloniser. The first 
histories of Ireland produced in Elizabethan
England portrayed the Irish as barbarians and
criticised their laws, religion, poets, hairstyles
and dress.  They claimed that resistance to
being colonised was evidence of the ‘natural-
ly’ violent ways of the Irish.  The first English
slave-raiding expedition set off for West Africa
in 1562 with the backing of Queen Elizabeth I.
The development of the slave trade gave a
huge impetus to racism as the Europeans tried
to justify their terrible treatment of their African
victims.  The first of many discriminatory laws
against black people in England was passed in
1596. In the 18th and 19th Centuries, scientific
ideas of race were put forward.  These ideas
argued that white peoples were naturally
superior to other ‘races’ and that Africans
were sub-human.  ‘Race science’ has now
been totally discredited (Giddens 2001).

Institutional Racism

Many people who have experienced racism
have done so in the street, shops, pubs etc.
Institutional racism leads to sometimes more
hidden but serious forms of discrimination. 
It takes place when the services provided by 
an institution (e.g. school, government depart-
ment, bank) meets the needs of the majority
culture and does not take account of the
needs of ethnic minorities.  This means that the
results or outcomes of that service for people
from ethnic minorities are often worse than
those for someone from the majority culture.
For example, a child who’s first language is not
that of the school is likely to need language
training in order to have the same opportunity
to learn as other children. 

Sources:  Information gathered from NCCRI; Training

for Transformation Book 4; Pavee@iol.ie; Nothing but

the Same Old Story: The Roots of Anti-Irish Racism
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Workshop 9 Part 2

Objectives

To enable participants to

• Gain insight into the history of colonialism
and slavery and the origins of racism

• Understand the difference between 
individual and institutional racism

Materials Needed for Workshop

• Enlarged and photocopied images from 
the gallery of anti-Irish racism

• Facilitator Sheet 28

• Copies of Handouts 23 & 24

• ‘Post-its’ for making labels

Part 2 in Summary

1. Opening exercise: gallery of anti-Irish 

racism - quotes and images

25 mins

2. Brainstorm: early messages

25 mins

3. Diagram: the components of racism

10mins

4. Break
20 mins

5. Handout 23: colonialism and slavery

15 mins

6. Small group discussion: who has the 

power to discriminate?

20 mins

7. Handout 24: understanding institutional 

racism

30 mins

8. Taking action: how can we challenge 

racism?

20 mins

9. Closing Exercise: making badges

15 mins

Total: 3 hours
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Part 2 in Detail

1. Opening Exercise:
gallery of anti-irish racism images

Photocopy and display the images and
quotes from the gallery around the room,
page 150 - 151. Allow participants time to 
walk around the room and study the images. 
Ask participants to respond to the following
questions:  

• How do they feel about the images?  

• What affect do they think these images had
on how Irish people were perceived?  

• What affect do they think it had on Irish 
people living in Britain?  

2. Brainstorm: early messages

Divide participants into groups of four or five
and give each group a piece of flipchart
paper and some markers.  Ask people to think
about what were the earliest messages they
received about (a) black people and (b)
Travellers.  Ask participants to think about
where these messages came from. People
may not always be sure who or where from
they actually got a message but just encour-
age them to think of ideas they had when 
they were young rather than more recently.  
It might be useful to have some props here
that could stimulate people’s memories (for
example, golliwogs or other old toys, books or
pictures; Trocaire boxes that recall the idea of
‘giving a penny for the black babies’. You can
also discuss after the exercise the fact that
minority cultures were usually not represented
in schoolbooks and other materials). Suggest
the obvious places like school, stories, songs,
toys, family, church, etc.  Points for discussion
should include: Are the messages largely
positive or negative?  Are there similarities
between the two lists?  Why is this?  Do you
think the lists represent a stereotype(s)?  

3. Diagram: the components of racism.

Draw the diagram on Facilitator Sheet 28 onto
a flipchart or large piece of paper.  Remind
the group of the different aspects of racism
that we spoke about in the last session: preju-
dice and stereotyping that emerges from our
attitudes to people, discrimination, etc. Ask
participants to think about the difference
between these terms. Describe the diagram 
to the group: the head contains attitudes, 
values and beliefs.  These are the ideas we
have about other individuals and groups.  
The arms and legs, which can kick and punch,
are the acts of discrimination. The backbone 
is the ideology of superiority, which has been
around for quite a long time and informs our
values and attitudes. Racist ideology says that
there are different races and that some (in
particular white) are superior to others. After
the break there will be a chance to look at
where this idea came from.    

4. Break

5. Handout 23:
colonialism and slavery 

Distribute the handout and ask people to read
the bullet points in turn or if necessary read it
yourself.  There is a lot of information to take in
so go through it slowly, checking with partici-
pants if they were aware of this history and
allowing them to comment. It would be useful
to have a world map to indicate some of the
places mentioned and to illustrate the points 
in the slavery triangle.  

The second part of the handout contains four
quotes with different perspectives on the period.

6. Identifying who has the power 
to discriminate  

Using the recorded material from the previous
session, ask participants in threes to identify
people or groups who have a lot of power to
discriminate against others. Give people an
opportunity to feedback and record any
ideas on the flipchart.  
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It is important to understand that different 
people have different levels of power to 
discriminate. The most visible forms of discrimi-
nation can be very damaging. However, more
hidden forms of discrimination can have very
serious effects on the experiences of whole
groups of people and on their life chances.
Organisations and institutions of the state (such
as schools, social services and the police) can
have enormous power to discriminate against
people. For example, schools may have lower
expectations of children from certain groups or
the curriculum may not take the needs and life
experiences of such children into account. 
This often affects the educational outcomes 
for these children. Another example is when
police may deal differently with certain people
because of assumptions made about a group
to which they belong (for example, in Britain
black and Asian men are much more likely to
be stopped and search by the Police ).1 This is
called institutional discrimination. 

7. Handout 24: 
Understanding institutional racism 

Institutions have a lot of power to discriminate.
The stories here show some of the serious
effects that institutional racism can have.
Distribute the handout and read together 
the story describing the death of Stephen
Lawrence.  Ask the group for their responses 
to the story:  

• How were the police guilty of racism?  

The second piece contains memories from two
Travellers about their experiences at school.
Read out the quotes and ask participants to
give their reaction.

• In what way was the teacher and/or school 
guilty of racism?

•Can people identify with these experiences?

• How do the stories differ?  

Racism in the case of Stephen Lawrence was
arguably more explicit but the experiences of
segregation and low expectations at school
have contributed to severe educational 
disadvantage and low literacy levels among
the Traveller population.

8. Taking action: 
how can we challenge racism? 

Ask participants to talk in threes for a few
moments about how we can challenge
racism  (the group has been working in pairs
and threes a lot during these sessions so you
may want to get them working with different
people). Allow people a chance to feedback.
People may find this difficult; in reality, chal-
lenging racism can be difficult.  However,
there are a number of ways in which we can
challenge racism in our daily life: by rejecting
racist jokes or insults (simply by saying we don’t
like them, for example); by challenging incor-
rect information – having done sessions on
migration and racism, participants are now
armed with information that other people may
not have; or by talking about the issues and
sharing what we have learned with others. If
you have time participants could role-play,
challenging the racist statements below.  In
threes, one person should play the person
making a racist statement, one the person
challenging it and one the observer.  These
roles can be rotated.  The first person should
make their statement and argue their point
while the challenger argues back and tries to
convince the other of their point of view. The
observer should note what is effective and
what isn’t.  The group can use as many state-
ments as there is time for. Take a few moments
to see how the exercise was for people.   

Some racist statements:
What are we going to do about the refugee
problem?

I’m not racist but I wouldn’t want to be friends
with a black person.

I’ve got to know you so well I don’t see you as
a coloured person any more.

Travellers are all trouble-makers.

immigrants are only here to sponge off our 
welfare system.

Own town/area is too small to support a centre
for refugees – if one comes he’ll want to bring
20 relatives in later.

Refugees are responsible for the fact that there
are homeless Irish people.
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9. Closing exercise

Make a badge or poster that supports
Travellers, refugees or other minority group or
that makes an anti-racist statement.  Pin these
up around the room.

Ideas for Action

❂ Find out about the origins of and organise
or participate in an event for International
Day against Racism (March 21) or for
International Day Against Fascism and 
Anti-Semitism (November 9).

❂ Paint a mural or message in your centre
designed to make minorities feel welcome.

❂ Organise or host an exhibition on racism.

❂ Suggest or input into an anti-racism policy
in your centre.

❂ Discuss and if possible respond to racist
incidents in your centre or community (for
example by showing support and solidarity,
holding a paint out of racist graffiti).

❂ Support or get involved in campaigns
against racism or in support of minority
groups.

Exploring the Issue further

• Explore the concept of white, settled
‘privilege’.

• Facilitator Sheet 29 could serve as an 
introduction to South Africa – the experi
ence of Apartheid there has a lot to teach 
us about the nature and impact of racism
and the struggle against it.

• Explore the concept of culture, and 
reflect on Irish and other cultures.

• Discuss the possibility of setting up an
intercultural group, where cultural
similarities and differences can be 
explored and celebrated.

Some materials listed in the Resource Guide
will help you with these.
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Gallery of Images and Quotes 
Anti Irish Racism in Britain 

“[The Famine] is a punishment from
God for an idle, ungrateful and 
rebellious country; an indolent 
and un-self-reliant people. The 
Irish are suffering from an affliction 
of God’s providence.”

Charles Trevelyan, Assistant Secretary to Her

Majesty’s Treasury, 1847. (Knighted in1848, for 

overseeing famine relief)

“THE MISSING LINK: A creature 
manifestly between the gorilla and
the Negro is to be met with in some 
of the lowest districts of London and
Liverpool by adventurous explorers.  
It comes from Ireland, whence it has
contrived to migrate; it belongs in 
fact to a tribe of Irish savages: the 
lowest species of Irish yahoo. When 
conversing with its kind it talks a sort 
of gibberish.  It is, moreover, a climb-
ing animal, and may sometimes be
seen ascending a ladder laden with 
a hod of bricks.”

Punch magazine, London, 1862

“ The great obstacle to tranquility in
Ireland is the national character – the
character of the masses, of the middle
classes, of the senators of Ireland…
When Ireland acts according to the
principles of civilised man, then she
can be ruled by the laws of civilised
man”

The Times, London, 1846

“This would be a grand land if only
every Irishman would kill a Negro, and
be hanged for it.  I find this sentiment
generally approved – sometimes with
the qualification that they want Irish
and Negroes for servants, not being
able to get any other.”

English historian Edward Freeman who was 

influenced by pseudo-scientific theories of 

race on a visit to America in 1881.
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Handout 23
Colonialism and slavery
•In 1492 Christopher Columbus began a 
journey on behalf of the Spanish crown to 
discover a new route to the Far East. Instead
he ‘found’ America.  Within years the Spanish
had conquered the Americas. 

•British, Dutch, Portuguese and French 
colonisers followed the Spanish to the
Americas taking over and fencing off the
lands and bringing death and destruction to
the indigenous people and their ways of life.
When the Spanish arrived in the Americas, 
for example, the population of the Aztec
(Mexico), Inca (Peru) and Maya (Guatemala)
civilisations was between 70 and 90 million. 
But 150 years later it was only 31/2 million.

•During the 18th and 19th centuries there was
an expansion of European control in America,
Asia and Africa. This period too saw a huge
expansion of the slave trade.  Slavery had
always existed but now it was being done on
an industrial scale. By 1820, approximately 12
million Africans had been transported against
their will to the Americas. More than 1 in 10, 
travelling in terrible conditions, died on the way.

•In what was known as the slavery triangle,
British ships brought cloth, metal goods, guns
and rum to the West Coast of Africa. There, 
in exchange they bought people who were 
then transported to North and South America
and the Caribbean where they were sold at 
auctions to plantation (or large farm) owners
and forced to work the land for 15, 16 and
even 18 hour days.  Then the merchants
brought tobacco, sugar and cotton back 
to Europe.  The cities of Liverpool and Bristol
grew very wealthy from this trade.

•How could this terrible treatment of other
human beings be justified?  Scientific ideas
about race were put forward which were used
to justify slavery and the European nations’ 
rule over large parts of the world. The ideas
argued that white peoples were superior and
Africans were not fully human. These ideas
have now been totally discredited (Giddens
2001).  In biological terms, there are no ‘races’ 

but rather a range of physical variations in
human beings. 

•Colonialism and Slavery provided raw 
materials and free labour to the colonising
nations. It helped industry and wealth to
develop in these countries while leaving 
the colonised countries underdeveloped.

•Slaves and colonised peoples were not 
simply victims but fought for their liberty. 
Haiti became the first to win independence –
through a slave revolt - in 1804. By the 1970s
most colonies had fought for and won 
independence.  

Some quotes
“History books teach that Indians were murder-
ers.  Is it murder to fight in self-defence?  Indians
killed white men, because white men took their
lands, ruined their hunting grounds, burned their
forests, destroyed their buffalo. White men
penned our people in reservations then took
away the reservations.  White men who rise to
protect their property are called patriots – 
Indians who do the same are called murderers. 

White men call Indians thieves – and yet we lived 
in frail skin lodges and needed no locks or iron
bars.  White men call Indians savages. What is
civilisation?  Its marks are a noble religion and 
philosophy, original arts, stirring music, rich story
and legend. We had these….”

Grand Council of Fire of American Indians, 1927

“(Each African captive) is marked with a red-hot
iron, imprinting the mark of the French, English 
or Dutch companies, so that each nation may 
distinguish its own.  Care is taken that the women, 
as tenderest, be not burnt too hard.” 

A French 17th Century account of branding

“We come among them as members of a 
superior race, and servants of a Government 
that desires to elevate the more degraded 
portions of the human family.”

David Livingstone, Scottish Missionary (1813 – 1873)

“We have something more important than guns.  
We have truth and justice …and time on our side”

Mahatma Gandhi 

Sources: Teaching Development Issues, Section 2,
Colonialism.  Manchester DEP, 1986; Southern
Perspectives on Development Series, Vol.2,
Colonialism and its Legacy. Manchester DEP, 1996;
Chris Harman People’s History of the World,1999;
Anthony Giddens, Sociology, 2001.
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Handout 24
Understanding institutional racism

The death of Stephen Lawrence

In 1993 a black teenager named Stephen
Lawrence was killed in a racist attack by five
white youths as he waited at a bus stop in
South London with a friend. In an unprovoked
attack, Stephen was stabbed twice and left
on the pavement to die. No one was ever
convicted of the crime. Stephen’s parents
were angry and campaigned for a public
enquiry into how the police and criminal jus-
tice system handled the case. The MacPherson
enquiry found that the investigation was mis-
handled from the beginning. Both the police
force and the criminal justice system were guilty
of institutional racism.

Police arriving at the scene of the crime made
little effort to pursue the attackers. They made
an assumption that Stephen and his friend were
involved in a street brawl rather than being 
victims of an unprovoked racist attack. Their 
first move was to question his friend about this
rather than to take Stephen immediately to
hospital.  They displayed a lack of respect for 
his parents and refused to give them informa-
tion to which they were entitled.  Police
surveillance of the suspects was badly 
organised and was carried out with a ‘lack of
urgency’. The police and the criminal justice
system failed. They assumed that Stephen and
his friend were criminals rather than victims
because they were young black men.

Source: MacPherson Report, 1999; Sociology,
Giddens, 2001.

• What is your reaction to the story?

• Can you understand why Stephen’s parents
were angry?

• In what way were the police guilty of 
racism?

Memories of school

These are some of the memories of two Travellers
of their experiences at school:

“…she [the teacher] gave us a bunch of ques-
tions, twenty, then she took all our history books
off us, you had to know your stuff, history was my
favourite subject, still is today, I remember doing 
it and the next day, your man [school inspector]
comes in at about 11, introduced himself, all the
papers were handed in, he marked them off,
pretty straightforward and the prize was a pen,
and also a star, and I remember doing it and I got
the highest score, which was one hundred out of
one hundred and went up, received my prize,
came back down, he gave me back my score
sheet, and marked it excellent, so I was proud as
punch, I had said to myself I’m going to bring this
home to my mother now, anyways he had left
and your one Mrs__ came down, first took the
sheet off me, then took the star off the sheet, 
then took the pen away and said to me, I don’t
know how you did it but I know you cheated 
and I remember saying to her even though I was
only a kid at the time; I couldn’t have cheated
because l out did everyone else and she said, 
I don’t want to hear about it…”

“..there was one school, the last one I went to, it
would have had the segregated class.  But my
mother wouldn’t allow us go into that one, she
wanted us to go in to the mainstream…She told
the teacher she just didn’t want to because like
there was four year olds in with twelve year olds,
in the same class, so she wouldn’t allow that, like
what education would you get…”

Source: Pavee Point, personal testimonies 

• What is your reaction to the stories?

• In what way do you think the
school/teacher was racist?

• Do you think other people have 
experienced similar problems at school?
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Institutional racism occurs when social
institutions such as health boards, schools,
government departments, NGOs, or police
forces discriminate against people on the
basis of colour, ethnic origin or nationality.  
The institution fails to provide an appropriate

service to people because of their 
colour, ethnic origin or nationality. This 
can happen because the institution fails to
take account of the needs of such groups 
or because certain expectations of such
groups are dominant in the organisation.



Facilitator Sheet 27
The components of racism
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Facilitator Sheet 28
South Africa profile

Geography

The Republic of South Africa is a large country,
covering the southern part of the African 
continent.  Weather along the south coast is
temperate and many parts of South Africa are
dry and sunny, though the East and North East
have a more tropical climate. South Africa’s
major industries include mining, finance, insur-
ance and food processing. The country is rich
in gold, platinum and diamonds. It is a diverse
country, home to white people of mainly British
and Afrikaner (originally Dutch) descent, signif-
icant Jewish and Indian populations as well as
the majority (79%) black population, made up
of a number of different cultures. Reflecting
this diversity there are 11 official languages:
Zulu, Xhosa, Ndebele, Afrikaans, Pedi, English,
Tswana, Sotho, Tsonga, Swati and Venda.

History

Remains of the earliest human beings (dating
back to 50,000BCE) have been found in south-
ern Africa. The area was home to the San and
Khoikhoi peoples and later Bantu-speaking
farmers and herdsmen who had slowly drifted
down from west central Africa. In the late 
15th and early 16th Centuries the Khoisan 
and Bantu-speaking peoples established
trade with Portuguese explorers. In the mid
17th Century, Dutch traders established a 
permanent settlement on the site of present
day Cape Town.  The Dutch began to push
northwards and soon encountered revolt from
the Khiokhoi.  However by the 18th Century 
the Khoikhoi had been devastated by war
and disease and the Dutch were engaged 
in warfare with the Xhosa people.  

In 1795 the British seized control of the Cape
and the Dutch (Boers) began what became
known as ‘the Great Trek’, a migration away
from this area of British rule. Meanwhile conflict 
was raging between indigenous tribes. The
‘difaqane’ (‘forced migration’ in Sotho) or

‘mfeqane’ (the ‘crushing’ in Zulu) initiated by
the Zulu chief Shaka was a time of huge
upheaval and suffering.  The Zulus put up 
great resistance to the Boers but eventually 
succumbed to their greater firepower. 
Two Anglo-Boer wars ensued fuelled by the 
discovery of and desire for control over first
diamonds, and later gold.  The British famously
adopted ‘scorched earth’ tactics and 
imprisoned Boer women and children in 
the first concentration camps.  

Apartheid

When the self-governing Union of South Africa
was established in 1910 legislation restricting
the rights of blacks was introduced, laying the
foundations for Apartheid.  From 1948 onwards
the Afrikaner dominated National Party
expanded this legislation into a system of
unique racial segregation and discrimination.
Every individual was classified by groupings
such as ‘Whites,’ ‘Blacks’ and ‘Coloureds’ and
race determined where you could work, live,
learn and even pray.  Under Apartheid, blacks
were denied the right to vote or own property,
their freedom of movement was restricted and
they were forcibly re-located to ‘homelands’
where they lacked the means to make a living.
Many were forced to migrate to the cities in
search of work where they were grouped in
‘townships’, which had no infrastructure.  

Resistance against Apartheid grew in the form
of strikes, protest, public disobedience and 
the formation of political movements such 
as Inkatha and the ANC (African National
Congress). International support for the rights 
of the black majority population grew after the
massacre of 69 people including children by
police at a demonstration in Sharpeville in
March 1960 (of which International Day
Against Racism is a commemoration) and the
imprisonment of ANC leaders including Nelson
Mandela.

The South African regime became increasingly
isolated as resistance continued and an inter-
national economic and cultural boycott
began to hit.  Irish Dunnes Stores workers
famously went on strike after being sacked for
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refusing to handle South African oranges in sol-
idarity with the oppressed majority in South
Africa.  Eventually in 1989 the South African
currency – the Rand – collapsed, new presi-
dent FW DeKlerk repealed all Apartheid laws,
released political prisoners and negotiations
on the 
formation of a multi-racial government
began.  Free elections in 1994 resulted in a
landslide victory for the ANC and Nelson
Mandela became president.

Politics 

The ANC continues to hold power in South
Africa under President Jacob Zuma.  The
inequalities of the Apartheid era have not 
disappeared.  High unemployment and
inequality, privatisation and the AIDS crisis
have lead to increasing dissatisfaction with the
government.  Over 5 million South Africans are
living with HIV and AIDS.  The government 
finally agreed to the provision of anti-retroviral
drugs in late 2003 after pressure from activists
and campaigners. These campaigners along
with the Landless People’s Movement and 
The Anti-Privatisation Forum have protested
against the government’s policies, which they
say have been encouraged by the dictates of
the IMF and World Bank.

Daily life

Diversity is a key feature of South Africa. There
are 11 official languages, community leaders
include rabbis and chieftains, rugby players
and returned exiles.  But inequality is also a 
key feature.  Housing ranges from mud huts 
to palatial gated homes with swimming pools.
Conditions in townships such as Soweto, 
where many people lack basic services such
as sanitation, stand in stark contrast to white 
middle class neighbourhoods.  

The white minority retains its position of eco-
nomic privilege and power.  Overall, 31% of
the population live on $2 a day or less (World
Bank, 2009). The vast majority of these are
black, although there are reports that poverty
among a small proportion of the minority white
population is growing. The black population
experiences a high level of unemployment
and low wages. Despite some land reform 85%
of land still remains under white ownership,
while 18 million black South Africans eke out a
living on the remainder. Increased casualisa-
tion of work and disregard for labour laws is
common. 

South Africa has had a remarkably peaceful
transition from the horrors of apartheid.  There
was much joy and pride surrounding the host-
ing of the 2010 World Cup, but there was also
much protest and dissent at the cost of such
an event to ordinary South Africans while deep
poverty still exists.

Sources:  Human Development Report South Africa

2003; www.africaaction.org resources/South Africa;

US Library of Congress Country Studies; BBC News

Online, Country Profiles; www.waronwant.org South

Africa Profile.
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Notes & References

1 institutional discrimination..
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