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For over fifteen years, Lourdes Youth and
Community Services (LYCS) has been using
social analysis from a development education
perspective as an educational tool. An
important part of our mission is the provision 
of opportunities for collective education
where people can come together to share
experiences and, through that process, 
develop a better understanding of the world
we live in and the forces that affect our lives.
Understanding our world, as Brazilian 
educator Paulo Freire argued, is a first 
step towards changing it .

1 

Development Education and
Community Development

Development education and community
development “share many core principles,
such as equality, justice, empowerment and
participation. They share a commitment to
human- centred development, an under-
standing of the structural causes of poverty,
radical educational models and a belief in
action to bring about change. Given these
similarities there is a strong rationale and much
potential for greater collaboration between
the two fields.”2

While community development is primarily
concerned with realities at local level, the root
causes of the problems confronted on the
ground everyday are often located outside 
of the community, in broader national and
increasingly international economic and 
political contexts. This is where the global per-
spective of development education comes in.

It gives us opportunities to
develop an under-
standing of this
broader picture and 
to learn from the 
strategies for change
employed by other
communities around
the world.    

However, for many 
projects busy 
confronting the harsh
realities of everyday 
life in marginalised 
communities, this depth
of analysis can seem

Introduction

What is development education?

Development education aims to link the
experience of people in their local environ-
ment to that of people around the world, in
particular the South (the countries of Asia,
Africa and Latin America). In particular, it
seeks to highlight issues of injustice and
inequality that affect people in
Ireland and the world. In  this
way we can find out what we
have in common and learn
to value our differences. We
can also learn more about
how, why and by whom
decisions that affect our lives
and communities are made.
This knowledge can help us in
taking action about inequali-
ties we and others 
experience. 

We use the terms ‘South’
‘Global South’ and ‘Southern’ to
refer to the countries of Africa,
Asia and Latin America and the
word ‘North’ to refer to the eco-
nomically and politically
powerful countries of North
America, the European region,
Japan, Australia and New
Zealand.  These terms are used
instead of First World/Third World
and Developed World/
Developing World, which may
imply superiority and inferiority.
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like a task that can only be an optional extra
and conducted on an ad hoc or occasional
basis. With this in mind, this handbook aims to
share the experience of LYCS working with
members of the community to analyse and act
on issues that affect their lives and the lives of
the peoples of the Global South. While not a
blueprint, the handbook provides examples of
how this can be done for those who want to use
development education analysis in their work. 

The workshops outlined in the guide are 
based on the shared principles of development
education and community development.
They represent the drawing together of differ-
ent tools of analysis and methodologies, which
have been found useful by participants in
LYCS’s development education programmes
and in other learning programmes from
Ireland and around the world.   

Why the Global Perspective is
Useful

Exploring issues confronting the community
from a global as well as a local standpoint
enables participants to reflect on their own
lives, to compare their own situation with that
of others, to understand better the root causes
of problems and to learn from strategies used
by other people and communities confronting
similar problems. In practice, this often means
that people feel less isolated both as individu-
als and as members of a community, and
more able to take action.   

Experiences from LYCS

In exploring the causes and conse-
quences of debt, participants who 
had felt that their indebtedness 
was down to their own bad money 
management discovered that it is 
a global problem for individuals and
countries and concluded that the 
cycle of debt was rooted in inequality.
They got in touch with the Money
Advice and Budgeting Service and
participated in a Jubilee Ireland 
event held to highlight the issue of
unpayable debt in poorer countries. 

Women looking at the arrival of ethnic
minorities in their community drew
parallels between the experiences of
these groups and their own 
experiences of exclusion, isolation 
and discrimination as women from the
inner city, as women living in poverty
and as lone parents. They gained an
understanding of the forces creating
global refugee flows and developed 
a sense of solidarity with others, 
especially groups such as migrants,
refugees and Travellers. 

Participants on the ground as well
community workers and trainers have
explored how the global and local
financial crisis came about and exam-
ined the workings of the IMF as an
institution.  They gained an under-
standing of the impact of IMF policies
in the poorer countries of the world
and of the strategies of resistance peo-
ple in the Global South have used in
response to those policies.    

•

•

•



page 11 Introduction

Unequal Ireland, Unequal World

Ireland has levels of economic inequality which
are about average for a 'developed' country1.
This means that there is a great concentration
of wealth in the hands of a relatively small pro-
portion of the population: in 2007, it was
estimated that the richest 5% of the population
held 40% of the total wealth2. The later years of
the ‘Celtic Tiger’ were accompanied by some
movement towards greater economic equality
in Ireland. However, the current financial crisis
has brought an increase in both deprivation
and poverty, and the poorest individuals and
communities are experiencing the worst effects
of the financial crisis.  Central Statistics Office
data show that the ‘deprivation rate’ rose from
13.8% to 22.5% between 2006 and 2010, while
income inequality rose sharply in 20103.

An examination of the global situation reveals a
similar picture of inequality. Over the last 40
years, there has been major progress in many
aspects of human development, so that there
have been large improvements in global aver-
ages for life expectancy, income, school
enrolment and literacy4. Despite this overall
progress, huge inequalities remain, both
between and within countries. In 2010, world life
expectancy was 70 years, with the highest life
expectancy that of Japan, at 83, but the lowest
life expectancy, in Sierra Leone, was only 475. In
2012, it was estimated that the poorer half of
the world’s population owned just 1% of global
wealth, while the richest 10% owned 86%, and
the richest 1% alone owned 46%6. The most
recent World Bank figures indicate that 2.47 bil-
lion people, or 37% of the world’s population,
were living on less than $2 a day in 20087.

Educational Approach

The educational approach taken here
involves a number of important principles:

Participation

• The use of participatory methodologies 
that recognise people’s individual and 
shared experiences as providing the basis
for a deeper understanding of the forces 
and structures that shape our lives.

• The involvement of learners in deciding 
what they want to learn and in evaluating 
the usefulness of methodologies.

Problem-Posing

A broadly problem-posing approach that
involves putting our experiences up for 
question and analysis. 

The Use of Different Tools of Analysis

The guide makes use of a number of different
tools of analysis including Mastow’s Hierarchy
or Ladder of Needs, the Spidergram and
Community Mapping.

Recognition of Different Forms of Oppression

LYCS recognises that many people around the
world experiencing inequality are further dis-
advantaged through gender, racial and other
forms of oppression. Women’s groups and 
networks, for example, have pointed out that
women (and particularly women of colour)
bear the brunt of the unequal system that we
live in. As DAWN (Development Alternatives 
for Women in a New Era) have put it, they
“constitute the majority of the poor, the under-
employed and the economically and socially
disadvantaged in most societies”6. This remains
the reality. Specific workshops on exploring 
gender and racism are included, but it is also
possible with any of the issues discussed to
explore their impact on different groups, 
and the responses of different groups.

A Belief in Action to Bring about Change

The purpose of analysis is not simply knowl-
edge for knowledge’ sake but to explore how
individual and collective circumstances can
be changed. Suggestions for action on 



various issues are included and of course
groups will have their own solutions! The final
workshop specifically addresses the question
of power and the possibilities for affecting
social change.
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A. Individual and group knowledge and 
experience: The group starts by reflecting
on individual and group experiences of an
issue.

B. Community: The group begins to exam-
ine how the issue affects their community
and questions such as why, what is being
done, who is making decisions and what
could be done.

C. Other communities in the world: The
group looks at how the issue impacts on
other communities in the poorer countries 
of the world.

D. Action: The group explores/plans what
action can be taken on the issue at local 
and global levels.

A. The process of learning does not stop 
here but is potentially a continuous one 
with the group reflecting on new knowledge
and experience gained.

Methodologies

There are guidelines for the use of tools of 
analysis in the relevant workshops. Other
methodologies used include the use of 
video, photographs and:

Opening rounds: This is an introductory part to
the session that allows participants to focus on
being in the group or involved in the
topic/task.

Brainstorm: This is a quick listing of first thoughts
and reactions to an idea.   It is useful at the
beginning of a session to initiate thoughts to
be worked out more fully. Have a large sheet
of paper or flipchart ready to note responses.
Encourage the group to be spontaneous by
giving their first reactions quickly. 

Role-play: This involves people acting out a sit-
uation. When the drama is over participants
discuss what happened, their feelings, and
how they see the role-play relating to real life.
Role-play is a powerful learning tool that can
bring up memories and strong reactions in 
us. It is important that people involved in a 
role-play are allowed to de-brief (discuss the
experience and their feelings around it) and
de-role (acknowledge that they are no longer
playing a role) afterwards. 

Some useful questions might be: 

• How did it feel to play the characters?  

• How did you feel about the outcome?  

• How does it relate to real life?  

• Ask the rest of the group about what they 
observed in the role-play.

Simulation game: This involves the group 
simulating a task or experience that can then
be analysed. It should be remembered that
like role-play, games are powerful and can
elicit powerful responses.

Closing rounds: This is an ending that allows
participants to have a final say about the ses-
sion. It is a good time for an (albeit brief)
evaluation such as “one thing I learned
today…”.
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How to Use this Guide

There is really no limit to the issues that can be
explored using social analysis from a develop-
ment education perspective. In the radical
adult education tradition ‘really useful 
knowledge’ can help us to understand the
nature of our present conditions and 
how to improve and change them. Local 
participants chose the themes explored in this
guide as ‘live’ issues affecting them and their
community. The handbook attempts to bring
these issues together with an exploration of
power and a look at the current debate about
globalisation and corporate power. 

The issues will of course be relevant to many
communities but it is important to note that 
the aim here is not to provide a blueprint but
rather a how-to guide to exploring issues that
are relevant to your particular group. Only your
group can decide what is ‘really useful knowl-
edge’ for them.

The guide is divided into 10 issue-based 
workshops, each of which contains a sample
session or sessions exploring an issue from both
a local and global perspective. However, you
may want to adapt activities, add or subtract
things, vary the timing or focus on particular
aspects depending on the needs of your
group. Go for it!

Each workshop contains:

• An introduction/brief explanation of the
purpose and aim of the session

• The objectives of the session
• A list of the materials required
• A list of the activities involved with 
estimated times

• A description of each of the activities
• A ‘Taking Action’ section which focuses 
on taking action on the issue(s)

• A cartoon (not in Workshop 10) 
• Ideas for further action
• Ideas for exploring things further
• Photocopyable handouts
• Facilitator Sheets for facilitators/tutors
• A resource guide

Some workshops contain important note: two parts.
Both parts are necessary to cover the topic 
adequately.

A note on group size

This kind of group work benefits from a large
group. The participation of 15 – 18 people
brings a rich variety of experiences and ensures
that no one has to work too hard! If the group
is too small participants may find the work
intense and tiring. Some of the activities (such
as simulation games) require a fairly large 
number of participants for them to work 
effectively.

A note on timing

The sessions here do not take account of the
time required to build a group. A new group
will require time to get to know each other, 
to develop trust and to discuss content and 
evaluation. Any group requires maintenance.
The facilitator must take account of the
group’s needs and adapt accordingly.

A note on evaluation

It is important that everyone has an opportuni-
ty to evaluate their learning and the usefulness
of the work they’ve done. There are many dif-
ferent ways of evaluating. The facilitator should
agree with the group how the learning will be
measured. If you are using these sessions as one-
offs, you could use the closing section to do an
evaluation but it will necessarily be brief.

For more on evaluation see ‘Developing
Facilitation Skills,’ 1995, by Patricia Prenderville
(available from the Combat Poverty Agency
and a number of other resource centres).

A note on the use of cartoons

9 of the 10 workshops contain a cartoon relat-
ed to the issue being explored. Cartoons are
valuable learning tools. They can contain a lot
of information but are easily assimilated. They
help to stimulate ideas and questions. They are
often open to interpretation and provide a
good basis for discussion of different view-
points. They can be used as a brief stimulus or
can be explored in greater detail. 

Many of the cartoons here are used to under-
line or encapsulate a particular learning point.
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A note under a cartoon suggests where in 
the session it might be most useful. You can 
photocopy the cartoon onto a transparency
for use on an overhead projector or make a
copy for everyone. 

Ask the group  what they see and what they
think the cartoon is trying to say. Don’t worry 
if there is no immediate response; cartoons 
can seem confusing at first glance because
they contain a lot of information and people
often expect to ‘get it’ immediately. It may be
useful to have people look at the cartoon in
pairs. It is important to understand that political
cartoons are often designed to challenge our
perspectives and can be ambiguous and open
to different interpretations. You could get peo-
ple to work in pairs or groups and compare
different interpretations. How- ever, if you are
using the session as timed here there will be a
limited amount of time for this.

For more on cartoons and ideas for how to use
them see ‘Thin Black Lines: Political Cartoons
and Development Education’, 1988, by Colm
Regan, Scott Sinclair and Martyn Turner 
(available from 80/20:
Educating and Acting 
for a Better World). 

A note on literacy

Many though not all of the
activities here presume a
certain level of literacy.
However they can be
adapted. 

For activities designed
specifically for groups
working on reading 
and writing skills see ‘Wider
World: An Adult Learning
Resource for Development
Education’, 2003 (pub-
lished by and available
from NALA, Trocaire and
Clare Reading and Writing Scheme).

Dispelling Common Myths 
and Fears about Development
Education

• Development education is only about the
‘Third World’

Development issues are relevant to all parts 
of the world. Development education is about
understanding the interconnectedness of all
our lives and of the social, economic and 
cultural issues that impact upon us. That under-
standing can enable us to participate more
fully in how our lives, our communities and our
world develop. 

• Development education is one subject

Rather than a subject, development 
education is a process and a perspective 
on the world. It can encompass learning
about all kinds of things from geography 
to economics and history, but in a way 
that values the learner’s experience of the 
world and encourages him or her to reflect 
on and analyse that experience. 

Although there are many definitions
of community development, it is
generally recognised as a process
whereby members of a community
come together to identify their own
needs and to plan and take action
towards meeting those needs. This
may involve engaging with institu-
tions of power or working towards
changing power structures to
remove barriers that prevent 
members of a
community from
participating in
the issues that
affect their lives
or from meeting
their needs.

“Development Education is about
increasing people’s awareness and
understanding of global issues and of the
interdependence of different countries
and parts of the world in relation to those
issues. In particular it’s about what sus-
tains underdevelopment and what is
needed to reach and sustain more equal
development. It is an education based on
reflection analysis and action at local
and global level.”

Dochas/Development Cooperation Ireland
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• People have enough 
problems of their  own and may feel powerless 

The problems confronting marginalised com-
munities can sometimes seem overwhelming.
Asking people to consider those experienced
by the people of the South could be seen as an
extra burden. However the sessions aim to allow
participants to see issues as shared and change
as always possible. In practice this creates the
possibility of people feeling less isolated both as
individuals and communities, and more able to
take action. 

The response of people worldwide to the
December 2004 tsunami disaster in Asia and to
the build up to and 2003 launch of war on Iraq
are indications that people do indeed care
about what’s happening in other parts of the
world and are prepared to act when they
believe they can make a difference. 

Perhaps most importantly, development edu-
cation is not simply about problems. It draws
attention to diversity of cultures, languages,
relationships, worldviews and ways of living
that reflect our common humanity. And it high-
lights the amazing resilience, creativity and
adaptability of the world’s people.

Frequently Asked Questions
about Development Education
Don’t I have to know a lot about global
issues? There is such a thing as knowing
enough. Each chapter contains Facilitator
Sheets designed to equip you with back-
ground information on the topic. If you feel
you’d like to know more you will find useful
references in the resource guide at the end
of each workshop. All resources are listed
again in the general resource list. 

How will I have time to explore the local and
global aspects of an issue?  The sessions are
designed to give participants an opportunity
to explore both their own experience of an
issue and something of the wider global pic-
ture. Each group is different and some will
require more time to focus on the local
aspects of an issue. If the group needs more
time you may have to break the session up
into two parts. 

How do I get people interested in issues that
may seem far removed from their lives? 

You do this by encouraging the group to
choose issues that are of concern to them.
Having an opportunity to explore their world
in a participative group learning environ-
ment is a stimulating and rewarding
experience for many people. 

Introducing Development 
Education in your Group 
or Centre 

There are many ways in which you and those
you work with can get involved in development
education: get involved in an event; host an
event; link with another organisation or group;
organise a workshop, seminar or course on
development education issues; participate 
in a campaign; host a video showing and 
discussion.
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Some useful tips

• The needs of the group or community are 
always the best starting point. Discuss the
possibilities with your group – find out what 
would they like to explore.

• Get involved. There are many events and 
campaigns that may generate interest or
that provide an opportunity to explore a
particular issue, region or culture. However, 
remember you may have to adapt it to the 
needs of your group. 

• Integrate development education into
other areas. If your group is doing a 
women’s studies programme, take a look 
at global women’s issues or at women in a 
particular country. If your group is doing 
cookery, cook foods from around the world 
and take the opportunity to explore the lives 
of people in these regions. For computer 
learners, there are many development 
education and campaigning websites 
which can be explored, and so on. 

• Make the link. Think about how an issue or 
event may link to your life and the lives of 
the people you work with.

• Promotion. Development education often 
needs a little introduction. It may be useful 
to produce your own literature (such as a 
flyer or poster) that helps to make an event 
or issue relevant. Putting up a flyer may not 
be enough - talk to people, tell them what 
it’s about and encourage them to get 
involved.

• Make it real. Arrange a visit to a cultural 
centre, place of worship or other group or 
centre. 

• Remember that our world is becoming 
increasingly interdependent and ‘globalised’ 
and increasingly unequal. From the food on 
our dinner plate to the clothes we wear to 
the issues we experience, there are many 
opportunities and possibilities for making 
connections with the wider world.

• As Ireland becomes more culturally diverse, 
an even richer variety of people are 
becoming involved in community-based 
groups and projects. This provides real 
opportunity for sharing and exploring our 
cultures, histories and ways of living as well 
as unequal relationships between North &
South. A word of warning though, singling 
out people because they are of a minority
culture may cause offence. Why should 
they alone share their culture and 
experiences? Intercultural development 
education is a shared process.

On the following page is a calendar of some
annual events and International Days, which
can provide the basis and opportunity for 
development education activities:
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Month Date Event Some organisations which may 
be able to help with ideas on 
global or international aspects

March Wk1/2: Fair Trade Fortnight Fairtrade Mark Ireland

8th: International Women’s Day National Women’s Council 
of Ireland (NWCI); Banulacht

21st: International Day Against Racism NCCRI; Pavee Point Traveller Centre

April 7th: World Health Day

Latin America Week Latin America Solidarity Centre(LASC)

May 1st: Labour Day Trade Unions; ICTU Global Solidarity

3rd: World Press Freedom Day

15th: International Day of Families

June 5th: World Earth Day Sustainable Ireland

20th: World Refugee Day Integrating Ireland; Comhlamh; 
ARASI; African Refugee Network

September 8th: International Literacy Day National Adult Literacy Agency
(NALA)

3rd Tues: International Day of Peace NGO Peace Alliance; Irish Anti-War 
Movement; Afri

October 1st: International Day of Older Persons

16th: World Food Day Comhlamh

17th: International Day for the Trocaire; Concern; ADT
Elimination of Poverty

November Wk 1: Anti-Racist Workplace Week NCCRI; Trade Unions

9th: International Day Against NCCRI
Fascism and Anti-Semitism

Wk 3: One World Week National Youth Council of Ireland 
(NYCI) Development Edu. Programme

20th: Universal Children’s Day NYCI

25th: International Day Against Violence Women’s Aid; Amnesty International
Against Women. 16 Days of Action 
Against Violence Against Women

29th: International Day of Solidarity  Ireland Palestine Solidarity Campaign
with the Palestinian People

December 1st: World AIDS Day AIDS Alliance; Concern

2nd: International Day for the Concern; NYCI Development 
Abolition of Slavery Education Programme; Anti-Slavery 

International
3rd: International Day of 

Disabled Persons

10th: World Human Rights Day Amnesty International; LASC; 

End of 16 Days of Action Against Women’s Aid
Violence Against Women


